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Presenter
Presentation Notes
The biggest thing about India today is its reality as a democracy. The big question is how to understand education in India vis-à-vis democracy in India. The biggest problem today is, and arguably through history has been, how to make education play the role we feel it should in creating or abetting democracy.



Caste, class, gender & religion

Presenter
Presentation Notes
Four interesting areas we will look at today are caste, class, gender and religion, moving back and forth between India’s history and its present, using education both as an agent of creating or removing these divisions, and as being created in particular ways by them. 
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Presentation Notes
The relationship is a very powerful one. One of the paradoxes in India is that there is an intelligentsia, or an elite educated class; and that the image of the new global India comes from an educated Indian you meet regularly, who went to this kind of school. 
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And, when you are in India, you meet another kind of Indian person, who is in a larger majority, who went to this kind of school. One of the starkest dividing lines in the country is produced by the kind of school a child goes to.



India: parliament

Presenter
Presentation Notes
We can begin by speaking of India’s democracy of which educated Indians are rightly proud.



India:
Democratic 
education

Presenter
Presentation Notes
I am showing this map of the political divisions of India to emphasize that India is  “democratic” in the education it shares and this goes beyond the problem of literacy. There is a problem of education which is not merely that of literacy and this educational problem is shared across the borders of different states of India and by all kinds of children.



The Constitution of India

Presenter
Presentation Notes
To be a citizen of a country means to live by a Constitution. This is a model constitution. It says: “We the people of India, having solemnly resolved to constitute India into a sovereign democratic republic, and to secure to all its citizens: justice, liberty, equality, fraternity…..”   It is, like other constitutions, grand, noble, idealistic, and, rightly, a model to follow, not a mirror of what exists. Thus, there is a hierarchy, but it is not a sanctioned hierarchy, and the Constitution is a means to practise equality.



CASTE

B.R. Ambedkar,
Head of the Cons-
tituent Assembly,
maker of the
Constitution of 
India

Presenter
Presentation Notes
How would one replace hierarchy by equality? Among other methods is education. In the caste system, theoretically, there are four large caste clusters and hundreds of castes. Then there are casteless people, or “untouchables,” called “ dalits.”  The word itself means “downtrodden” or the lowest possible rung of the ladder (note, though: there are hierarchies among dalits too). The making of the Constitution was headed by an “untouchable,” or dalit, leader, more than which there could not have been a practical declaration of the equality of India’s citizens. He reached the position he did through the power of education.



Common misconceptions about 
caste, corrected

• “You can never rise up in the social scale 
of caste.”  No, you can, and this has been 
so throughout history.

• “Caste is the most damning hierarchy, 
from which there is no escape.” No. 
Economic class is more important, and to 
change your occupation and economic 
status is the easiest of several ways to 
‘escape’ caste. Mobility is part of the story 
of caste.
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Presentation Notes
The ways of mobility are: physical re-location; political decisions and agendas through new organizations and associations; education and civic participation; conversion to other religions; Sanskritization.



Caste, continued

• “Caste” has been banned in the Indian 
Constitution. Wrong. “Caste-based 
discrimination” has been banned, except 
positively (cf the USA: racial discrimination 
is banned, not “race.”)

• “Caste is unique to India.” Yes, insofar as 
it is a ritual hierarchy, it is uniquely Indian. 
But if taken as simply a kind of hierarchy, it 
is similar to other hierarchies in the world, 
and as an education, one of the strongest. 
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Caste is to be understood in two ways. One is as hierarchy, and the other is as “culture.” Children everywhere learn as much outside school as they do in school. One of their primary sites of learning outside school is the home. In India, the socialization and training or education in the family is very strong, from that of languages to ethics, to more professional grounding in the skill or area of work that is the domain of the family. Thus, the intelligentsia teach their children to study hard and master books, writing, exams. Artisans’ children are comfortable with artisanal work and could choose from one of several artisan professions. Merchants’ families respect their own work and typically shun others. A near-perfect example of this reproduction of skills in the family is that of Indian music and dance. The ‘caste’ of musicians, called by different names in different parts of the country, will teach all its children, boys and girls, using specific pedagogical methods (which are impressive in their power), a number of genres and instruments. Some children might emerge as professional performers. Others will go on to other things. But all will be differently socialized and educated than the children of other families. And the teaching of Indian music and dance is done powerfully outside schools.



Performers 
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Presentation Notes
Performers are another good case in point. There can be movement and mobility between professions, but for this to be absolute, the work of the school has to be many times stronger than it is at present. Modern schools in India are often less adept at what they should be doing than the informal schools that is home teaching. Those rooted in the learning at home distance themselves from schools, such as merchants, artisans, performers.
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It is important to see this not simply as violence. All teaching is violence and all schools impose a ‘cultural arbitrary’ on the child. When the teacher is located in a formal school, as versus the teacher in a home or informal school, the teacher is equally determined, or should be, to produce the child in the image of the proper, educated child as dictated by her educational philosophy. In either case, the child benefits by having the security of a future if the school and teacher do their job well, even though the child suffers the disciplining that accompanies the process of learning. It is when the school or teacher do not do their job well that the child is left with only the disciplining and not the reward of it.



CLASS

Education and Literacy

• Literacy rates increased from 18.3% in 1951 to 64.8 
% in 2001

• Faster growth in female literacy 14.9 % compared to 
11.7% in males in last decade

• Of the estimated population of 193 million in the age 
group of 6-14 years in 2001-02, nearly 82.2 % were 
enrolled in schools

• Number of Children in school : 136 Million
• Number of out of school : 50 to 59 Million 
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Presentation Notes
There is a methodology to every discipline, whether that of economics, or political science, or psychology. This chart is very important but you have to recognize that it is based in a certain methodology, or discourse. The premise of this methodology is that a certain definition of literacy and of development is important and people have to be judged by that definition. Another methodology can be, as in history and anthropology, to take the side of the subjects. If they do not consider that they are backward, and are satisfied with other things they have in their lives, then I approach those things with respect. If they say that they have a dream of social mobility and that their education is not allowing them to fulfill it, then that is what I say. 



India:
illiteracy

Presenter
Presentation Notes
For a background: With a literacy rate of 65%, we have 296 million illiterates in India, age seven years and above, as per the 2001 census. The number of illiterates today exceeds the population of the country of around 270 million at Independence, age seven and above.  The largest segment of the world’s illiterates is in India.Of the estimated population of 205 million in the age group 6-14 years on March 1, 2002, nearly 82.5 per cent was enrolled in schools. However, drop out in 2002-03 at the primary level was 34.9 per cent and at the upper primary level, it was 52.8 per cent. This is a small part of the story. We might have the question, “Why illiteracy at all?” We would have to break that question up into two parts: “What is literacy?” and “How do some people have it?”The answer to the first: Literacy would be the forefronting of one set of skills, that of reading and writing, over many others, including the ability to conduct highly skilled affairs through oral means. Literacy is part of the requirements of being a proper, participatory citizen of a modern nation state. It is a terrific anomaly that it should be such a requirement without the state guaranteeing the providing of it to those of whom it requires it.The answer to the second: Some people have it because their families have ensured that they have it. It is done in childhood so it is not their own decision but their elders’. It is not the state’s because the state presumably treats everyone equally. It is not the state’s and not the individual’s, but the family’s because it both has the means—or not—to provide it and sees some advantage—or not—to providing it.



Table 2: Drop-Out Rates At Primary, Elementary & 
Secondary Stages 

   1960-
1961  

1970-
1971  

1980-
1981  

1990-
1991  

1992- 
1993  

1999-
2000*  

2001-
2002*  

Classes I-V  
Boys  61.7  64.5  56.2  40.1  43.8  38.7  38.4  
Girls  70.9  70.9  62.5  46.0  46.7  42.3  39.9  
Total  64.9  67.0  58.7  42.6  45.0  40.3  39.0  

Classes I-VIII  
Boys  75.0  74.6  68.0  59.1  58.2  52.0  52.9  
Girls  85.0  83.4  79.4  65.1  65.2  58.0  56.9  
Total  78.3  77.9  72.7  60.9  61.1  54.5  54.6  

Classes I-X  
Boys  N.A  N.A  79.8  67.5  70.0  66.6  64.2  
Girls  N.A  N.A  86.6  76.9  77.3  70.6  68.6  
Total  N.A.  N.A  82.5  71.3  72.9  68.3  66.0  
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The number of school drop-outs is nearly half of fifty years ago but still exceedingly high: 66% in the higher classes. This is important.Here I would give you a quick overview of others’ analysis of the causes of failure, almost always of the failures of literacy and not of education. For some there are the psychological explanations of the inability of certain classes to participate in modern education; and the economic explanation of it being not worth their while. 



The citizens of India
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The problem is that the evidence belies these theses. Working classes, including farmers, want to send their children to school, and they do not show any evidence of being unable to cope with the demands of schooling.  Another explanation is that it is simply an elite conspiracy, the attachment of a feudal or pre-modern elite to an inequality that guarantees them privileges they do not want to lose as would happen with total democracy. Another version of this is the political explanation that the state’s institutions are poorly run and fail. At  present Indian education, thanks to its colonial legacy, is geared to provide a difficult challenge to families that are willing to collaborate, and to marginalise all other families that have entrenched practices of their own.Is this an elite conspiracy?  Yes and no. Yes, to the extent that the elite do benefit from such inequality. No, in that ultimately no one benefits. 35%, or 300 m. illiterates is a heavy load for any ambitious country to bear. It is also not an elite conspiracy because the huge challenge inherent in democracy is recognised by all classes.  In the Puranic stories of Hindu India a teacher could find himself pressurized, bullied, or blackmailed into training a student he would otherwise not like to have. There is an emphasis on the dilemmas of equality: of the temptations of trying to withold knowledge from too many people  and not share power.



Thomas
Babington
Macaulay
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Presentation Notes
Now I am not one to talk of heroes and villains in history—but if I allowed myself to, I would say: Here is the villain of the piece. In 1830s thanks to his vote a colonial system of education was introduced into India, the purpose of which was to belittle and humiliate Indians for their own knowledge systems. The colonial, or modern, system of education, that followed has increased class inequality in India. 



Indira, Rajiv 
and Sanjay 
Gandhi
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There were some families who collaborated whole-heartedly with the colonial state and produced new Indian elite educated in a plural way, in both European and Indian sciences and arts (the latter less than the former).
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Most of such Indians partly lost their imagination. Imagination is needed to grasp that there are plural and multiple ways of being, and therefore of conceptualizing history, of formulating geography; of practising ethics, and therefore of theorizing  and creating in a number of disciplines.  At present our educational system famously lacks imagination. If it could exercise it, we could produce innumerable texts that related the child’s learning to the child’s experience of everyday life. We could further produce stories galore that would in turn fire the imagination of the child to experiment and explore, discover and describe, narrate and perform. One sickness of our country, that only a tiny miniscule number of people are the recognized artists, scientists, sportspeople and authors, would thus be cured, and democracy would be encouraged through the widespread stimuli to the imagination. 
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The pedagocial practices of modern education in India are very weak, and depending on their weakness, create class differences.
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Indian schools are characterized by authoritarianism and rote learning. The worse these are, the lower down in the social scale—as a rule—is the student. And the reverse is true in an ironic way. When the rote-learning is well done, it is the foundation of a successful career.
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There are the families that co-operate with the state, and there are the families who resist the state.  The co-operative families include all middle-class families and upper class, of course, but also those lower class families who want to be upwardly mobile.  
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As in the USA, there are at least two countries: there is a metropolitan India, and there is an India that is “provincial,” an India that was incompletely colonized (thank God). It looks different to Western modernity. The city is overcrowded, the traffic chaotic, the public places garbage-ridden;
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The people are relaxed, uninterested in progress or rationality by modern standards, condemned as backward, ignorant, perhaps lazy and stubborn in their local rootedness.
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There was a mad, fantastic, but nevertheless domineering rule of the English language. Not  only could it be mastered almost only via rote learning, its rule meant that a huge opportunity has been lost in the present of transforming language learning into a meaningful activity. The “nothingness” that attends the  absence of books and reading is a larger nothingness regarding what languages can do: express the self, express the world, build narratives, supply the power of naming and describing, build the pathways for feeling in possession of an identity in the world, and indeed, provide escape from certain pathways. How do I know this? I proposed to use myself and such as me as data. I went to a school precisely as terrible—with  no interesting pedagogical techniques dreamt of. I do not remember the early classes but do remember that in classes 9 to 11 we learn Charles Dickens, Thomas Hardy and Shakespeare by rote. “If music be the food of love, play on…Give me excess of it that surfeiting, the appetite may sicken and so die….”  The difference was that I stole, borrowed, or begged books to read outside these.Why reading?  It is the best way to master a language. The conclusion for me of this painful “nothingness” is related fully with the dilemma of democracy. Factually, we have a situation in India where the learning of languages is so poorly conducted in schools for the poor, both private and public schools, that it defeats the imagination. Children are not only utterly un-stimulated, they actively un-learn the narratives that their homes and surroundings could and do provide. They are then further oppressed by having to perform in unintelligent ways with their readings. The country is divided unevenly into the underprivileged who do not master languages, cannot read and do not read for pleasure, and have no mental resources to connect them to the civilization and culture of books, ideas, narratives. On the other hand are the privileged who are beaten into submission and at least through the disciplining of the elite school and the central exams, especially the ICSE, are forced to have mastered English, if not other languages, to some degree, to have read excerpts from world classics and to have a working mastery over the global civilized pool of ideas. All this of course is reinforced through regular access to resources of media and travel.No child of the privileged classes would sit at home at the ages of four to eight and memorize, C-O-T, COT or P-E-N, PEN, with nothing  else to read and no resources of high culture to partake of. The “poor” in India are the mentally and imaginatively under-nourished, not merely the physically under-nourished. The lack of democracy in India rests on an unequal participation in a national, global pool of ideas, even when reduced to its lowest possible denominator. One outstanding problem of democracy in modern times is that the power that comes from exposure to books and ideas and languages is denied systematically to the non-elite. 
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The problem is a universal one and stems from the east-west division, the colonialism and orientalism, that now resides firmly in the common sense of the educated world. This common sense holds that there are particular cultures and sciences in localities, and then there is a “refined culture” or an objective science that transcends any particular society 
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India has a double discourse of education. Education makes children into new kinds of beings: intellectually, emotionally, socially, and psychologically.
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But there are some children that cannot be changed at all.The non co-operative families are those who either fail to understand the school’s agenda, or fail to be able to follow it, or do understand and are actively against it. One example would be Suresh, a school dropout because his school expected the parents to collaborate with it in all those respects described above.  Suresh’s parents were poor and worked the whole day and could not supervise their child’s schooling.  They were also illiterate and there was no question of them helping the child or teaching him at school. Suresh could not function in school in the absence of their help. 



Presenter
Presentation Notes
Bharat also would like to study and has tried again and again to keep up with the school’s requirements.  He fails and will eventually drop out of frustration.  His family is very proud of him and his interest in studies.  But they have themselves never been to school and cannot help him in any way.  They do employ a tutor but cannot afford the ones that seem like the best.  The ordinary tutor they do employ is himself half-educated and does not succeed in making Bharat capable of tackling the English, Maths and Science of class 7 and 8.



GENDER: some facts 

• India is a patriarchal society (like all 
others)

• Sons are more welcome than daughters, 
though daughters are certainly loved

• Mothers are worshipped
• Women have had separate spheres of 

work and have also participated in 
common spheres with men as active 
agents
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India is  a patriarchy. The birth of boys is more welcome than that of girls. Less is expected of girls, even when they are given equal or more love than boys. Less is invested in them, including as education. They are valued, but mostly as housewives and mothers.
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The poster and images are typical: “Ma and mother-love.”  The mother is worshipped. Sociologically, this has meant that  the family was a powerful site of education, mostly through the work of the mother, and surrogate mothers. But from a feminist point of view, we must argue that powerful as the mother was, she may not have wanted the play that particular role.



Raja Rammohan Roy
1772-1834

Presenter
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There have been reformers over the centuries who wished to correct the discrepancies between the positions of men and women. Unfortunately, most of the reformers themselves did not understand the full potential of the discourse of women and gender in India and did not utilize it. Roy here, was an iconoclast, who had a total break up with his mother because he could not empathise with her (and millions of others’) modes of image-worship.
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There is a long and profoundly rich history and discourse of powerful women, including goddesses, saints, scholars, poets, mothers and housewives.
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The discourse of children and of education that attributes almost miraculous powers to education, always includes the mother as the active parent.



RELIGION
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The problem introduced with modern education worked itself out as detrimentally for religion as for class. Both kinds of divisions worsened in the modern period.
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Insofar as modern education in India alienates the family and produced a conflict with it instead of being able to use it as a resource, there is a split between the liberal, secular nation, and those who take religion seriously.
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There is an artificial dichotomy between so-called “tradition” and “modernity”. India has an age-old practice of heterogeneity and heterodoxy, and no fixed “tradition” whatsoever.
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Because of this needless dichotomy, the lives of children are barren of the many arts that enrich Indian life outside schools.The school should do its job better. But partly because of the tradition-modernity split, there is a weak technology of education in India’s thousands of schools. Technology consists of spaces; instruction plans; language use; rituals; resources—all drawn from the society and culture.
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--which happens very little and inconsistently….
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Of course it can all be managed. It can all be improved. India is not absolutely poor in resources. It is poor in its distribution of resources and it has the greatest resource of all: people. But it has religious, cultural, narrative and performance systems that can provide limitless resources to educators.



Sir Syed Ahmad Khan
1817-1898
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SA Khan was one of many modernisers who fell into the same trap as Raja Rammohan Roy. He worked to bring about change among Muslims by making them secular, scientific and modern.



Rabindranath Tagore
1861-1941
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Tagore was one of the few who broke out of an imitative mindset and tried to devise a system that could integrate all kinds of children because it was based on aesthetics and arts.



Shantiniketan
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There has been zero debate on the kind of alternative spaces and pedagogy he proposed.His school and university is partially marginalised and partially integrated into the mainstream



Mohandas Karamchand Gandhi
1869-1948
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And Gandhi wanted to make education “Indian” so that it would suit the country’s needs. There is no longer a discussion of what an “Indian” education might mean, except if I might say by some scholar-activists such as myself and others like me. There are of course initiatives by the government such as the Sarva Shiksha Abhiyan. I am not discussing them because, unlike the thinkers above, they do not talk of education but of “literacy.”



A school, in the village
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Here is NIRMAN’s school for village children, building on the work of Tagore and Gandhi.
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If education can transform the whole life and identity of a person—including the magic of books and teachers—in principle these could become
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These—and they do. With the caveat that we also do the political thing: produce a mindset that is postcolonial  and breaks that distinction between ‘them’ and ‘us’ posited by colonialism
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Here are some village children and their parents
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But mostly the technological thing: use the arts! And I would vouchsafe the political ends can be achieved through the arts
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What am I proposing? A multi-pronged strategy, if I may, building on the efforts of many others, to create a postcolonialism: going beyond an obsession with literacy and the basics, to highlight education. To integrate the arts—including the arts of life, including of caste and religion. To work practically on the technology of education—the only way to have gender and class equality.
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